
 

1 

Pupil Premium Strategy Statement 

This statement details the school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines the school’s pupil premium strategy, how the school intends to spend the funding in 
this academic year and the effect that last year’s spending of pupil premium had within the 
school.  

School overview 

Detail Data 

School name Larmenier & Sacred Heart 
Catholic Primary School 

Number of pupils in school  431 

Proportion (%) of pupil premium eligible pupils 13.5% 

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended) 

2021-22 to 2023-24 

Date this statement was published December 2021 

Date on which it will be reviewed September 2022 

Statement authorised by J. McGinty, Headteacher 

Pupil premium lead C. Davis, Deputy 
Headteacher 

Governor Lead E. Brian, Chair of 
Governors 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £64,560 

Recovery premium funding allocation this academic year £6,960 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

 

£71,520 
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Part A: Pupil premium strategy plan 

Statement of intent 

Larmenier & Sacred Heart Catholic Primary School has an ethos of high attainment for all pu-
pils. The focus of the school’s pupil premium strategy is to support disadvantaged pupils in 
reaching their full potential. 

The school considers the challenges faced by vulnerable pupils, such as those with a social 
worker (currently or previously) or those identified as newly vulnerable due to the impact of the 
COVID-19 pandemic, when developing its plan. The school’s strategy is also intended to sup-
port these pupils, regardless of whether they are disadvantaged or not. 

Great teaching is the most effective lever schools have to improve pupil attainment. Ensuring 
every teacher is supported in delivering high-quality teaching is essential to achieving the best 
outcomes for all pupils, particularly the most disadvantaged among them. It is always intended 
that non-disadvantaged pupils’ progress is maintained and improved alongside their disadvan-
taged peers.                                

The school recognises that not all pupils eligible for the Pupil Premium Grant face similar 

barriers to learning or have less potential to succeed. The school’s strategy is designed to 

respond to common challenges as well as individual needs and is informed by Education 

Endowment Foundation (EEF) research outcomes. To ensure the identified approaches are 

effective the school will: 

o ensure a whole school approach whereby all staff have high expectations of 

disadvantaged pupils and are responsible for their outcomes.  

o provide targeted academic support that links directly with classroom teaching and the 

curriculum. 

o ensure that wider strategies implemented relate to the most significant non-academic 

challenges to disadvantaged pupils, including attendance, social and emotional support 

and wellbeing. 

Challenges 

This details the key challenges to achievement that the school has identified among 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Underdeveloped oral language skills and vocabulary gaps among 
disadvantaged pupils, identified through observations and diagnostic 
assessments.   

2 Greater difficulties with phonics and early reading identified through 
assessments and observations. 

3 Underperformance in English and/or maths (not just low attainment) identified 
through assessments and observations. 
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4 Disadvantaged pupils joining the school at Key Stage 2 (working below age 
related expectations) face the additional impact on learning caused by mobility. 

5 Effective learning behaviours at risk for some pupils (Emotional, Social and 
Cognitive). Pupils’, self-confidence, self-regulation, resilience, ability to manage 
change and impulsive behaviour impacting on academic performance. 

6 Inequality of access to enrichment activities limiting pupils’ opportunities to 
learn new skills, have fun, relax away from academic work (COVID-19 and 
lockdown has highlighted and acerbated this existing inequality).     

Intended outcomes  

This explains the outcomes the school is aiming for by the end of the current strategy 

plan, and how it will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral language skills 
and vocabulary among 
disadvantaged pupils. 

o Monitoring of teaching and learning consistently 
demonstrates that vocabulary is explicitly taught and 
used with understanding by pupils (in line with the 
curriculum) and opportunities for quality talk are 
evident. 

o Research based intervention strategies are successfully 
implemented and pupils make accelerated progress 
with regard to oral language skills. 

Improved phonics and early 
reading attainment/progress 
among disadvantaged pupils.  

o Phonics screening check outcomes are maintained or 
improved with an increased average score for 
disadvantaged pupils. 

o Increased percentage of disadvantaged pupils meeting 
the expected/greater depth standard in reading by the 
end of Key Stage 1. 

Improved English and/or maths 
attainment for pupils by the 
end of Key Stage 2.  

o Key Stage 2 outcomes for disadvantaged pupils, in 
reading and maths, are in line with pre-pandemic 
outcomes.  

o Increased percentage of disadvantaged pupils meeting 
the expected/greater depth standard in writing by the 
end of Key Stage 2. 

Improved progress outcomes 
of disadvantaged pupils joining 
the school at Key Stage 2 to 
match that of non-
disadvantaged peers. 

o Disadvantaged pupils joining the school at Key Stage 2 
make at least the same progress as their non-
disadvantaged peers. 

Further improved learning 
behaviours of all pupils across 
the school, particularly 
disadvantaged pupils. 

o Increased staff understanding of metacognition and 
learning behaviours to improve engagement of 
disadvantaged pupils and their families. 

Greater participation, by 
disadvantaged pupils, in 
enrichment opportunities on 
offer.  

o Uptake of school clubs and wider opportunities is 
robustly monitored and provision reviewed to ensure a 
higher level of participation by disadvantaged pupils. 
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Activity in this academic year 
This details how the school intends to spend its pupil premium (and recovery premium 

funding) this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £31,327.12 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Continuing Professional 
Development (CPD) for 
teachers to ensure high 
quality teaching.  

 

 

Well-planned CPD supports the delivery of high-
quality teaching which is pivotal in improving 
pupils’ outcomes. Research shows that high 
quality teaching can narrow the disadvantage gap. 

EEF High Quality Teaching 

EEF Effective Professional Development 

EEF Special Educational Needs in Mainstream 
Schools 

EEF Making the best use of Teaching Assistants 

1-5 

Purchase of a DfE 
validated Systematic 
Synthetic Phonics 
programme to secure 
stronger phonics 
teaching for all pupils in 
line with revised DfE 
expectations. 

Phonics approaches have a strong evidence base 
that indicates a positive impact on the accuracy of 
word reading (though not necessarily 
comprehension), particularly for disadvantaged 
pupils. 

Phonics | Toolkit Strand | Education Endowment 
Foundation | EEF 

2-3 

Fund teacher release 
time and training to 
embed key elements of 
maths mastery teaching. 

Pupils’ chances of success are maximised if they 
develop deep and lasting understanding of 
mathematical procedures and concepts. 

Inspire Maths Impact 

3-5 

Fund teacher release 
time and training to 
embed key elements of 
text-based curriculum 
and reading VIPERS. 

Oral language development is based on the idea 
that comprehension and reading skills benefit 
from explicit discussion of either content or 
processes of learning, or both. It aims to support 
learners’ use of vocabulary, articulation of ideas 
and spoken expression. 

Approaches might include: 

o targeted reading aloud and book discussion 
with young children; 

o explicitly extending pupils’ spoken vocabulary; 
o the use of structured questioning to develop 

reading comprehension; and 

o the use of purposeful, curriculum-focused, 
dialogue and interaction. 

EEF Oral Language Interventions 

EEF Reading Comprehension Strategies 

EEF Communication and Language Approaches 

1-4 

https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching?utm_source=/support-for-schools/school-improvement-planning/1-high-quality-teaching&utm_medium=search&utm_campaign=site_search&search_term=quality%20f
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send?utm_source=/education-evidence/guidance-reports/send&utm_medium=search&utm_campaign=site_search&search_term=SEND
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send?utm_source=/education-evidence/guidance-reports/send&utm_medium=search&utm_campaign=site_search&search_term=SEND
https://maximisingtas.co.uk/assets/content/taguidancereportmakingbestuseofteachingassisstants.pdf
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
http://fdslive.oup.com/www.oup.com/oxed/primary/maths/inspiremaths/InspireMathsCaseStudiesReport.pdf?region=uk
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions?utm_source=/education-evidence/teaching-learning-toolkit/oral-language-interventions&utm_medium=search&utm_campaign=site_search&search_term=oral%20la
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches?utm_source=/education-evidence/early-years-toolkit/communication-and-language-approaches&utm_medium=search&utm_campaign=site_searchh&search_term
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Increased teacher/pupil 
ratio for English and 
maths lessons in Year 
6. Disadvantaged pupils 
in class sizes of 
approximately 15 
pupils. 

International research evidence suggests that 
reducing class size can have positive impacts on 
pupil outcomes when implemented with 
socioeconomically disadvantaged pupil 
populations. Some studies also have also found 
that smaller class sizes in primary schools can 
have a greater positive impact on disadvantaged 
pupils than their peers. 

Reducing Class Size 

3-5 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £23,337.72 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Speech and Language 
Therapy (SALT) Support  

There is evidence to suggest that pupils from 
lower socioeconomic backgrounds are more likely 
to be behind their more advantaged counterparts 
in developing early language and speech skills, 
which may affect their school experience and 
learning later in their school lives.  

The targeted use of approaches may support 
some disadvantaged pupils to catch up with 
peers, particularly when this is provided one-to-
one. 

EEF Oral Language Interventions 

1-2 

Early Literacy Support 
(ELS) 

When excellent classroom teaching is in place, it 
is likely that a small but significant number of 
children will require additional targeted literacy 
support. 

The use of small-group tutoring, ideally involving 
structured interventions, is evidenced to support 
pupils struggling with aspects of literacy. 

EEF Improving Literacy in Key Stage 1 

1-3 

Talk Boost  Targeted academic support provided by teachers 
and teaching assistants, such as linking structured 
small group interventions to classroom teaching 
and the curriculum. 

Talk Boost 

EEF Improving Literacy in Key Stage 1 

1-3 

Additional phonics 
sessions targeted at 
disadvantaged pupils 
who require further 
phonics support.  

(Year 1, 2 and 3) 

Phonics approaches have a strong evidence base 
indicating a positive impact on pupils, particularly 
from disadvantaged backgrounds. Targeted 
phonics interventions have been shown to be more 
effective when delivered as regular sessions. 

Phonics | Toolkit Strand | Education Endowment 
Foundation | EEF 

1-4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size?utm_source=/education-evidence/teaching-learning-toolkit/reducing-class-size&utm_medium=search&utm_campaign=site_search&search_term=reducing
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions?utm_source=/education-evidence/teaching-learning-toolkit/oral-language-interventions&utm_medium=search&utm_campaign=site_search&search_term=oral%20la
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://ican.org.uk/talk-boost
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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Nessy Reading and 
Spelling Support  

 

ReadingWise 
Comprehension 

There is a strong and consistent body of evidence 
demonstrating the benefit of structured 
interventions for pupils who are struggling with 
their literacy. The first step should be to accurately 
diagnose capabilities and difficulties in order to 
match pupils to appropriate, evidence-informed 
interventions that target specific areas of difficulty. 

EEF Improving Literacy in Key Stage 2 

Nessy Research 

ReadingWise Research 

1-5 

One-to-one and small 
group tuition.  

Tuition targeted at specific needs and knowledge 
gaps can be an effective method to support low at-
taining pupils or those falling behind, both one-to-
one and in small groups. 

One to one tuition | EEF (educationendow-
mentfoundation.org.uk) 

Small group tuition | Toolkit Strand | Education 
Endowment Foundation | EEF 

1-5 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £16,855.16 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Emotional Literacy 
Support Assistant 
training and programme 
delivery. 
 

Rainbows 
(Bereavement and 
Loss) training and 
programme delivery. 
 

Catholic Children’s 
Society school 
counselling and therapy 
service.   

Evidence suggests that pupils from disadvantaged 
backgrounds have, on average, weaker Social 
and Emotional Learning (SEL) skills at all ages 
than their more affluent peers. These skills are 
likely to influence a range of outcomes for pupils. 
Lower SEL skills are linked with poorer mental 
health and lower academic attainment. 

EEF Social and Emotional Learning 

1-6 

Funded enrichment 
club offered each term 
to all pupils (Years 2-6) 
identified as 
disadvantaged.  

It is evidenced that arts participation and physical 
activity have benefits such as more positive 
attitudes to learning, increased health and 
improved well-being. 

EEF Arts Participation 

EEF Physical Activity 

5-6 

Financial subsidy for 
outdoor adventure 
residential school 
journey. 

Outdoor adventure learning studies report wider 
benefits in terms of self-confidence and self-
efficacy.  

EEF Outdoor Adventure Learning 

5-6 

Total budgeted cost: £ 71,520 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://www.nessy.com/en-gb/shop/research
https://readingwise.com/research/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity?utm_source=/education-evidence/teaching-learning-toolkit/physical-activity&utm_medium=search&utm_campaign=site_search&search_term=PHYSICAL%20A
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that the school’s pupil premium activity had on pupils in the 2020 

to 2021 academic year.  

The school’s internal assessments (September 2020) indicated that the performance of disad-

vantaged pupils was lower than that of the previous academic year. These outcomes were pri-

marily due to the impact of lockdown during the summer term 2020, which evidence shows im-

pacted on schools across the country. Disadvantaged pupils were not able to benefit from the 

school’s pupil premium funded improvements to teaching and planned targeted interventions to 

the degree that had been intended (March – July 2020).  

In the academic year 2020-21, this impact was mitigated by the school’s resolution to maintain 

a broad and balanced curriculum and to deliver high-quality teaching. Curriculum content in all 

subjects was reviewed in order to ensure key concepts and skills were prioritised. Curriculum 

design in music and art was revised to ensure quality coverage of content while at the same 

time meeting COVID-19 protocols. 

Remote learning provision was reviewed and developed to ensure full curriculum coverage. 

This was aided by quality online resources such as those provided by Oak National Academy 

and Collins Big Cat ebook library. During the spring term lockdown (January – March 2021), a 

significant percentage of disadvantaged pupils continued to attend school. 

Maths and English interventions took place through face-to-face teaching in the autumn and 

summer terms of 2020-21. During the lockdown period, one-to-one speech and language sup-

port was delivered remotely and online intervention programs (e.g. ReadingWise) continued to 

be implemented in a revised form.    

Assessments and observations indicated that pupils’ learning behaviours, wellbeing and mental 

health needs have been impacted by the pandemic, with newly vulnerable pupils being 

identified and supported. This impact was particularly acute for disadvantaged pupils. The 

school used pupil premium funding to provide wellbeing support for all pupils, with targeted 

interventions being implemented where required.  

The school’s approach to pupil premium grant provision in 2020-21 has resulted in good 

progress outcomes for disadvantaged pupils. However, further targeted support (as outlined in 

this 3-year plan) is required in order to ensure outcomes for disadvantaged pupils are in line 

with pre-pandemic attainment. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Nessy Reading and Spelling Nessy Learning 

ReadingWise Comprehension Module ReadingWise 

 

 
 


